Reading Standards for Literacy in Social Studies/Science and Technical Subjects
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What s Text Highlighting?

Text Highlighting {Chambers 1996) 1s an instructional
approach thar moves teachers and students awav from
dependence on teacher-directed tall and guestioning and
toward student generated talk and guestioning. This
approach works with any rpe of narrative or informational
text. Arter students have read the text. they highlight the tex:
by noting their Bikes, disitkes, puzzles (things they wonder
aboutj. and parrerns they discovered. Individual student hih-
hights are combined for a class Text Highlighting, which then
focuses the class discussion.

Why Should We Use Text Highlighting in Our

Content Classes?

Texr Highlighting provides a structure for helping students
learn 1o depend on ther individual and collecrive activ:
reading strategies as a way to comprehend ¢ Whether
n conjunction with studentsy” rextbooks or wirth supplemental
reading such as journals, lerters, novel

poetry. or teature
arucles, tins approach requires that readers think deeply
about the text by visualizing, predicting, questioning. con
necong, mte

1 analyzing for patterns. b the process
e I

¢ acrive comprehension strategies, students retain
more content information because the text becomes more
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Compare/Contrast:

How Does Compare/Contrast Support Content Literacy?

Comparc/contrast writing is one of the five major patterns of
expository writing most often found in content texts. Other
common patterns  of writing are chronology, listing,
causefeffect, and problem/solution (Horowitz 1983). In con-
tent reading, it is critical that srudents develop the abiliry o
hoid multiple texts in their heads in order to analyze and svn-
thesize the votume of informarion presented in these texts.
One cffective way for students to learn this strategy s
through guided practice in comparing and contrasting events,

istorical figures, works of lirerature, speeches, political posi-

ong, saientific phenomena, and mathematical princip

What Structures Support the Teaching

of Compare/Contrast?

Any graphic organizer thar helps students gather dara,
organize and categonze information, and create points of
comparison between two or more events/texts/personalities
could serve as an instructional tool for guiding students in
organizing their thinking and learning. Graphic organizers
help srudents fearn concepts because they enabie students o
order atuributes of the concepts in a pattern that makes the
information memorable.

In the Classroom

The Text-to-Text graphic organizer in this Figure was used by
an eighth-grade health teacher to help her students organize
the informanon they had learned about salmonella from
reading two different texts: a newspaper artcle titled
“Reptiles. Children Don’t Mix™ and a section of Ok, Yuck!
The Encvclopedia of Evervilbing Nasty. In this sample, st-
dents are comparing several aspects of their reading abour
salmoneila: ways to contract the disease, ways for prevention,
language associated with salmonella, whar saimonella 1s,
where to ger information, and quotes to remember to support
the informarion.

By using an organizer such as the one shown in the Figure,
students are able to integrate and synthesize a large amount
of information on a single topic. Applying this organizer to
academic writing, students have possible thesis statements.
topics for body paragraphs. content language. quotes, and
points ot comparison or reference. As with all graphic organ-
izers. the ultimate goal is that students will internalize the
rhe eranhic
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Factual Information Text Worksheet (RL.7.9)

Directions: Read the given texts and list the facts noted within. At the bottom
explain where the texts disagree on matters of fact or interpretation.

’

Text #1 Facts Text #2 Facts
1 1.
2. 2.
3 3.
4 4.
5 5
6 6.

Do the texts disagree on matters of fact or interpretation?

CCSS.ELA-Literacy.R.7.9
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Authors choose which information to inciude in an informational text, as well as how
to interpret the facts. Two authors may write about the same topic, but the passages
" highlight separate points and the information is presented very differently. 1t is helpful
to compars and contrast these types of passages, or note what is similar and what is
© different about them, to better understand the topic.

Read the two paragraphs. Look for similarities and differences.

“There were a number of inventions and discoveries during, rhe prehistoric dme
period. Stone wols were made for killing and carving. and fire was discovered. Ivory
+ found from this time period, as wel. The needles were

and bone needles have be

used ro stitch together animal hides and make clothing.

Althoueh manv people do not think thar prehistoric numans contribured to
& ) ! I
il modern finives

modern ifs oda Care mu

ciesimnh oo
e The ivory and bone sewing

and what would we de witnous the discov
needles from the prehistoric time period are also incredibly similar (o the ones we use

1o sew witl: rodar.

First Paragraph Second Faragraph
Both Paragraphs

are

i O OEANIONE &

details

Remains obiective
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> COMPARE AND CONTRAST

KNOWLEDGE AND RESEARCH

Purpose

The Venn diagram, or in this case Venn bubbles. helps students to visualize
important relationships between similar objects or events. Students can
‘ usc this graphic 1o organize and show what they know about a topic (at

the beginning or end of 2 unit), make conneclions as they read and do
research. or to record information gleancd from investigations

Students will:

+ identify prior knowl- !
edge of the topic ‘

+ research and record How to Use the Organizer

important ideas

Mode! the use of this arganizer by comparing and contrasting objects or
events with multiple atuributes. For instance. you might compare three dif-
ferent lunches that students have brought to school. or the way in which
three different subjects are taught in your classroom. Have students record
the names of objects or cvents on the lines inside the bubbles. Then have
students call out attributes. If two or more objects have the same atributes.
show students how to record the information in the place where the
appropriaie circles overlap. If all three objects or events share the same
attributes. demonstrate recording information in the center where all three
circles overlap. Comparing and contrasting three clements  requires
advanced organizational skills. You may want to begin by using graphic
organizers that compare and Contrast [wo elements first (pages 20 and 52)

+ compare and ‘
contrast facts to
see relationships

Examples

Primary Grades

A third-grade student used 1his graphis organizes «
organize what she was learming abour clouds. She
compicted one draft and then copied the infornm-
tion onto 4 second ()T:LZU'HZL’T(SIH?V»'H nere . Moaents
often find that the piacement of the injormation in

ik aphic organizer chianges as they Jearn more
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Intermediate Grades

- that students comolete
a Compure and CoNUast OFEANIZEs 10 NCiude In e
reports about 1he carth, Making, comparisons helped
students (o understand that Watler iemperature. ant
the earth’s atmosphere allow it to support life it the
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Compare and Contrast

Choose two or three things 16 compare and contrast. What is different2 Write it in the outer
part of the bubbles. What is the same2 Write it in the parts of the bubbles that overlap.

4
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Social Studies

++

Skills :
Students will:

+ compare and contrast
times, places, ecunomic‘
systems, or cultures |

+ identify distinguishing |
characteristics J
+ record similari |
and differences i

es

x
x

Examples

Primary Grades

During a discussion of school safeny ries. a firsi-

HISTORY. GEOGRAPHY, GOVERNMENT

SHOOT FOR THE CIRCLES

Purpose

Venn diagrams can be used with students to compare and contrast twe
items. Shoot for the Circles gives students a means for identifying ke
characteristics and recording similarities and differences. This graphic
organizer requires students 1o recognize interrclationships and common
alities—a critical thinking skill that is fundamental to all social studies

How to Use the Organizer

Students can use the organizer when comparing or contrasting rwo ideas
or topics. Have students choose two topics that they wish 16 compare
Next, suggest that they brainstorm lists of distinguishing characteristics for
cach topic. As they record the characreristics on the organizer, remind
them to write similarities in the overlapping section of the rwo circles
Information that is unique 1o one topic or the other gocs in the non-inter-
secting parts of the circle

For younger students, you may wish to introduce the organizer by making
a’real” Venn diagram out of two circles of string. Labed one circle “Shoes
That Tie” and another circle “White Shoes” Ask each student 10 place his
or her shoe in the appropriate section of the diagram.

Intermediate Grades

Pairs of sixtl graders we assigned the tasi; of com

grade teacher asked her students 1o brainstorm a list
of safery rules that they had in their homes The
wacher used the information that they provided o
compicic the Shoot for the Circles organizer on an

paring two groups of indigenous peoplies. Thes:
students chose 10 compare two Native Americar
tribes. The students ook notes as they researciied
individual tribes on the Internet. Thev recorded

overhead transparency so thai students could see
the overlap berween rules they encounter at home
and at school

their information on the organizer. which the

teacher used 10 assess their research
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Sut: 1 Studies !

Purpose
+t Skills

Students wilk:

+ compare different
times or cultures

+ distinguish among
| different geographic
and political regions

+ identify key charac-
teristics of cultures,
places, events,
or ideas

Exampies

Primary Grades

After reading If You Sailed on the Mayflorer by
Ann McGovern, a class of first graders brainstormed
ways thar the hves of the Pilgrims at Plvmouth
Plantation were the same as or different from their
own lives. The teacher used the graphic organizer 10
record the class’s conclusions

WINDOW FRAMES

Students can use this matrix to classify information by categories or cha
acteristics. Organizing information in this way encourages students to us
vocabulary associated with different times. places. and cultures. As s
dents comparc the classifications, they delincate similarities and diffe;
ences and form connections among the subjects

How to Use the Organizer

In the first column along the left side of the organizes have students lis
the subjects that they wish to compare. Help them brainstorm specific cat
egories or characteristics about the subjects. and write the catcgories it
the squares across the top of the chart. Use compileted charts as a basis fo
o comparing and contrasting different cultures. events, places, or times

Iintermediate Grades

Fifth graders wers

do research to find cach state's capital, largest city.
land area. population, and the date that it entered
the Union. Students used the graphic organizer to
record and organize their findings. The comparisons
in the marrix gave students a basis for choosing one
state for future independent research
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Use these frames to make comparisons. In the frames along the si
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