Reading Standards for Literacy in Social Studies/Science and Technical Subjects
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The fishbone organizer helps students recognize that nonfiction articles
and expository writing contain a main idea and supporting details. As they
isolate specific information to record on the organizer. students make
decisions regarding its relevance, thereby increasing their understanding
that not all text s of equal importance. Students who are wriling essays or
articles can use the graphic during prewriting to ensure that their work
contains 4 main idea and 1o belp them develop a structure for their piece

How to Use the Organizer

After reading an article, have students determine the main idea and write
it on the spinc of the fish. Then encourage them to write the details that
support the main idea inside the divisions made by the other bones
Students who wish to use the graphic organizer to plan their own writing
can begin with the main idea or record facts first, which may iead them 1o
the development of a main idea
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A Brief Guide: Creating Questions for Close Reading

Considerations:

1. Determine what the most important learning is to be drawn from the text. This becomes the “raw material”
for the culminating assignment and a focus point for other activities.

2. identify key idea and/or concepts of the text. Create questions that are structured to bring the reader to an
understanding of these ideas and concepts.

3. Locate the powerful academic words. Design questions and discussions that help students explore the role of
those words throughout the text. Consider other academic words could enhance student understanding.

4. Examine what standards are addressed in the questions you design. Consider what (if any} other standards
may be included and form questions to be included in discussion.

5. Find the sections of text that will present the greatest difficulty and craft questions that support students in
mastering those sections. These sections may have varying patterns of thought, difficult syntax, idea-dense
material, or material that offers a variety of possible inferences.

6. Develop a culminating activity around the learning identified in #1. The task should reflect mastery of one or
more standards, involve writing, and be structured to be done by students independently.

NOTE: Students may need to be prepared for critical thinking through instruction and guided practice in
recognizing patterns of thought and elements of an argument.

DEVELOP A CLASSROOM OF ACTIVE READERS.

Active Readers...

Passive Readers...

Tailor their reading to suit the assignment.

Read all assignments the same way.

Analyze the purpose of the assignment.

Read an assignment because it was assigned.

Adjust their speed to suit the purpose.

Read everything at the same speed.

Question ideas in the assignment.

Accept whatever is in print as true.

Compare and connect textbook material with
lecture content.

Study lecture notes and textbook separately.

Skim heading to find out what an assignment is
about before beginning to read.

Check the length of an assignment and then begin
reading.

Make sure they understand what they are reading
as they go along.

Read until the assignment is completed.

Read with pencil in hand, jotting notes,
highlighting (if possible) and marking key
vocabulary.

Read.

Develop personalized strategies that are
particularly effective,

Follow routine, standard methods.

Remember not all strategies work for everyone.
Experiment to discover the effective strategies.

Copyright 2004, 2007, 2010 Pearson Education, Inc.

Daniels 10/13
ODE Network Regional Leader - ELA
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Patterns of Thought with Cue Words/Phrases

Tent Sy Fucfre

Pattern:
Definition

Function:
Explains the meaning of a
word or phrase

Transitions:

Is, refers to, can be defined as, means, consists
of, involves, is a term that, is called, is
characterized by, occurs when, are those that,
entails, corresponds to, is literally

Pattern:
Classification

Function:
Divides a topic into parts
based on shared
characteristics

Transitions:

Comprises, is composed of, several varieties of,
different stages of, different groups that,
includes, one, first, another, finally, fast

Pattern:
Order or Sequence

Function:
Describes events, processes,
procedures, spatial
relationships, In order of
importance

Transitions:
First, second, later, before, next, as soon as,
after, then, finally, meanwhile, following, last,
during, in, on, when, until

Pattern:
Cause/ Effect

Function:
Describes how one or more
things cause or are related to

Transitions:
Because, because of, for, since, stems from,
one cause is, son reason is, needs to, causes,

Enumeration

another creates, yields, produces, due to, breeds, for
this reason
Transitions:
Consequently, results in, one result is, thus,
therefore, as a result, hence
Pattern: Function: Transitions:
Comparison/Contrast | Discusses similarities and/or Both, also, similarly, like, likewise, to, as well
differences among ideas, as, resembles, correspondingly, in the same
theories, concepts, objects, or way, to compare, in comparison, share
persons
Transitions:
Unlike, differs from, in contrast, on the other
hand, instead, despite, nevertheless, however,
in spite of, whereas, as opposed to
Pattern: Function: Transitions:
Listing Organizes lists of information,

characteristics

The following, several, for example, for
instance, one, another, also, too, in other
words, first, second

Pattern:
Problem/Solution

Variation:
Question/Answer

Function:
Elements of problem or issue
are presented, following by
possible options for solutions,

answers, responses

Transitions:

The problem is, the issue at hand, the dilemma
is, the puzzle involves,

The answer indicates, the solution is, an

explanation may be, the result is

Copyright 2004, 2007, 2010 Pearson Education, Inc.

Daniels 10/13

ODE Network Regional Leader - ELA
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Name: Date:

Main Ideas sistiera:

Directions: Write the main idea of the reading. Write the supporting
details that are given.

Main idea

/ Supporting J?Dtai!s
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Text Structures and Supports

Nhat Are Text Structures and Supports?

Text structures and supports are consistent features of text
used by the author 10 cue the reader during reading. When
these supports are dependable—in that they Live consistent,
appropaate. and meaningfu! cues to the reader—we cali the
fext 7
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Why Would I Teach My Students About Text Structures
and Supports?

Writers incorporate text structur rhat readers will
use these supports in order to effcerively make sonse of the
wxt. When students don undersiand the Parpose of these

conventional supports. they ofien miss flage th

enable them

o docus thur reading, womtor undersanding, and auickiy
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