Reading Standards for Literacy in Social Studies/ Science and Technical Subjects

Standard 3:
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Developing Questions for Reading: Concept Ladder )

Why Should Readers Develop Questions Prior to Reading?
When readers develop their own questions prior to reading a
text, they have already though: about the content of the
upcoming reading. When this occurs, they have moved inta the
strategic reader stance of making conncctions with their personal
knowledge related ro content, with ather iexts they have read.
and with informatior they have learned in other sertings. By svn-
thesizing that knowiedge in order to develop questions prior to
reading, students establish not oniy a purpose for the reading bur
also a place to srore the new information they acquire from: their
reading.

What is a Concept Ladder?

A Concept Ladder (Giliet and Temple 1982} is an advance organ-
szer used to help studems develop questions thar will guide their
reading and understanding of a text. Students develop a question
for each rung of the ladder based on their existing hackground
knowledge andfor a common reading experience around a con-
cept. These questions then help establish a purpose for reading.

How Does a Concept Ladder Work?

Prior 10 begnning a reading assignmen:, an

inquiry project, or a major unit of study. read a e
text to vour students thai would be meaningful |
o them and provide them with a rich contens

ba

kground for rhe topic. Afrer readi

text, ask soudents 1o gencrate questions they
expect will be answered with further reading
and rese.

Students cap chart these questions
and record answers as they are discovered.
Three classroom exampics that demonstrare
the use of the Cancept Ladder o help students
develop therr owr questions and estabiish a
purposc for reading are illustrated in the
Figures. In tne fisst Concepr Ladder. the socia! e
studics teacher has read Marnie Muclier's col-

TEXT STRUCTURES AND SUPPORTS

WORD STUDY: DEVELOPING CONTENT VOCABULARY
WORD 5TUDY

ANTICIPATING CONTENT

RECIPROCAL TEACHING

REAP

COMPARE/CONTRAST

CORNELL NOTE-TAKING

L

lection of poetry related to the internment camp experience ,
Japanese and Japanese Americans. Questions in the Concept
Ladder represent students” questions for which they hope 1o find
answers now that they have some background knowledge about
the internment camps. The second example represents guestions
students had abowr bacteria after reading a secvion of Jov
Masofss Ob, Yuck! The Encyelopedia of Everviiimg Nasiv. The
third Concepr Ladder represents quesnons students had about
gangs. These guestions then became part of a maodeled jesson for
students where the rteacher acmonstrated how to begin the
process of writing a research paper.

Research/Origins
Giliet, J. Wi, and C. Temple. 1982, Understandmg Readimg Problent
Assessment and instruction. Bostor: Little, Brown

References/Further Reading

Allen, 1. 1999, Words, Words. Words: Teachmg Vesndary inn Grades
4212, Postland, ME: Srenhousc

Masoft, J. 2000. Ob. Yuck! The Fncvclopedia of Evervting Nasiv. New
York: Workman

Muelice, M. 1996, 1 €. Lipkin and V. Salotarof?, ed
the Warld 1 Yo Hand. Vol. 2. New Yorl: Harr
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REAP (Read, Encode, Annotate, Ponder)

What Is REAP?
REAP (Eanct and Manzo 1976} is a straregy for helping
readers read and understand a rext. REAP is an acronym for

the following stages of rcading: Read. Encode. Annoare.
Ponder,

Why Would ! Use This Instructional Strategy?

Use of this strategy through modeling and gwded practice
will supporr increased comprehension. In the course of revis-
iting the text for cach of the stages of REAPD, students inter-
nalize the coment of the reading as they think about wavs 1o
represent the main ideas and message in the author's and their
own words. When students move o the ponder stage of this
acuvity, they must connect with the text ar a higher fevel
through analvsis and svnthesis of the reading.

How Does It Work?

1. R—read on vour own;

2. E—encodc the text by purring the gist of what you read
In your own words;
3. A——annotate the text by writing down the main ideas

(notes, significant words, quotes) and the author’s
message; and

4. P—ponder what vou read by thinking and talking wirh
athers in order to make personal connections, develop
questions about the topic, and/or connecr this reading to
other reading you have done.

In the Classroom

In Christine Landaker's social studies class, students used the
REAP strategy to analyze, question, and review their reading
connected to a study of the Grear Depression. As the Figure
shows, one of the students in this class noted an important
aspect of the text by writing in the Encode hox what it means
to buy “on margin.” He then went on to annotate by writing
down the main ideas, pondered by noting what he considered
the cause of the Depression, and posed a question: “Did
anyone think the crisis was temporary?” The collection of
questions from the entire class led into further study relared
to the Depression.
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Research/Origins

Faner, M., and A, Manzo. 1976 "R EAL—A Steategy for Inproving
Reading/Wrscing Study Skills. Jourmal of Reading 19 647652

References/Further Reading
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‘ R Read the text. Jot down the title and author. !
E Encode the text by putting the main ideas in your own words/
‘ language.

Annotate the text by writing a statement that summarizes the
important points.

P Ponder the text by thinking and talking about what you leamed. Ask
yourself why the author wrote the text. What do you think the author
hopes you'li learn?
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Read the text. Jot down the titie and author.

Encode the text by putting the main ideas in your own words/
fanguage.

Annotate the text by writing a statement that summarizes the
important points.

Ponder the text by thinking and talking about what you learned. Ask
yourself why the author wrote the text. What do you think the author
hopes you'll izarn? .
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Close Reading Worksheet (Assertions and Quotes) zL4-Literacv.R.7.
Directions: Make an assertion based on the reading.

Assertion:

Write three citations or lines from the reading that support your assertion.

S

“

T

Explanation: (Explain how your citations or lines support your assertion)

ELA-Literacy Ri7.1
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Students will:

+ identlfy causes
‘ and effects
‘ + recognize that a
cause can have
| multiple effects

+ investigate causal
relationships

L xy

]

|

CAUSE AND EFFECTS TREE

Purpose

Identifying causes and effects belps students understand the cons
guences of actions and events both throughout history and in their o»
lives. Understanding causal refationships is an important critical thinkis
skill that leads 1o a deeper understanding of subject matter and allows st
dents to make connections between their learning and their own live
Students who can recognize the results of actions or events are better ab
to make choices about their own behavior

How to Use the Organizer

Be sure that students understand that a cause is an action or event th
makes something else (the effect) happen. If necessary. review simp}
cause and effect relationships such as “If | knock that glass over (cause
the water will spilt (effect).” Have students identify a cause and write it o
the tree trunk. I afl students arc cxploring the cffects of the same causc
write the cause on the tree trunk before making copies of the organize
Students can work togetber or individually 1o identify and record th
effects on the branches of the tree, To show: muitiple causes for one effec
(for example. the causes of the Civit War), change the labels on the orge
nizer before making copies for the class. Write EFFECT on the tree trun)
and CAUSE on cach of the branches.

Examples

Primary Grades

When a class of second graders complained about
new junchroom rules. their teacher used the issue o
ilfustrate the connection hetween student behavior

and schoot rules, He asked students to make a list of

the new rules. Using an overhead transparency of the
organizer. he recorded each rule on a branch of the
tree. He asied the class to think abour wiat caused
the new rules to be enacted and wrote their answer
on the wrunk of the trec
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Intermediate Grades

Cooperative groups of sixth graders were asked (o
rescarch a historicai movemen: and report og its
short- and Jong-term effects. Students first recorded
their ideas on individual organizers. Afier discussing
the ideas. cach group selected what they felt were the
most important effects of the historical movement
and recorded the results on large construction-paper
Cause and Eftects Trees. which they contributed w:
4 classroom bulietin board

e OROANERA
Cause and Effects Tree
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Students will:

+ predict the outcome
of a story

+ identify clues
leading to an
outcome ;

+ draw conclusions
based on clues
in a story e

Examples

Primary Grades

FOLLOW THE CLUES

Purpose

Making and then confirming or revising predictions heips readers to stay
fully engaged in 2 story. As readers develop this skill, they use chues from
the story and their own lives to predict how characters will behave and
how key problems in the story will be solved. This organizer helps stu-
dents identify clues in a story that will help them make reasonable pre-
dictions.

How to Use the Organizer

Introduce the Follow the Clucs organizer by asking how detectives 20
about solving mysteries. (They look for clues and draw conclusions from
the clues. ) Discuss how readers also use clues to help them make sense of
what theyy arc reading. Encourage students to predict how a story they arc
currently reading will end or how a major problem in the story will be
solved. Suggest that they write their predictions on the door labeled “pres
diction.” As students read, encourage them 1o record ciues that either sup-
port or refute their prediction. If necessary, allow students to revise their
predictions to reflect the clues they have found in the text.

Intermediate Grades

While reading fra Sieeps Over aloud, a firsi-gradc
teacher asked her students 1o predict whether or
not Ira would want to take his teddy bear on a slecp-
over. As she read the story aloud, she asked students
10 suggest clues from the book that helped them
make their predictions

eps Evey Eoacnard pd.

Foliow the Cives !

™

T oRtver flepe

Stevits

Jae

A fourth grader chose Stone Fox as an independent
rcading book. During reading conferences, the teacher
asked bim w0 predict the ending of the story. The
student then completed the graphic organizer by
filling in clues as he read. After he finished the
book, he reviewed the clues and evaluated his pre-
diction with the teacher.
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Follow the Clues

Can you predict what will happen next? Write the clues on
the footsteps. Then write your prediction on the door.
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READING COMPREHENSION
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’ Students will:

+ identify causes and ‘
’ effects within stories [

+ analyze causal
‘ relationships

+ recognize
consequences of
characters’ actions

Examples

Primary Grades

CAUSE-EFFECT CONTRAPTION

Purpose

identifying cause and effect relationships within a story helps students
focus on two important elements of comprehension: whar happened in
the story, and why it happened. Looking for causes and their effects
gives students an opportunity to look carefully at the consequences of
characters®actions and to think about how different actions migltt have
different effects

How to Use the Organizer

Introduce the Causc-Effect Contraption. Point out that in each machine
the marble rolling down the tube is about to cause something to happen.
Ask what the effect of the rolling marble will be. (The dominoes will he
knocked over.) Explain that in stories.” what happens”is often the effect of
an action or event and “why it happened”is the event's cause.

Suggest students choose a character's action from a story and write a brief
description of the action in the space labeted Camse Then ask them to
think about the results of that action and record the consequences under
£ffect. In some cuses. students may find it casier first to describe an event
or action under Effect and then record why the event happened under
Cause. Be sure 10 poini out that one cause may have a number of differem
effects and that one effect may have many different causes.

Intermediate Grades

After reading jiros Pearl by Danicl Powers, second-
grade students worked in small groups to identify
Two important actions taken by the main character
By recording the actions and the results of those
acuons. they were able W see that a character's
aclions can have either posiive or negative cficers

CAUSE - m FECT loNTRAPTm)\

| gl

i s i e
i s s i o e

While reading Avi's Nothing But the Truth, 2 sixth-
grade class discussed the causes of Phillip's susper-
siop from school and the bscguent national
uproas Students recorded @ number of possible
causes for each event so that they could betrer ans-
fyze the events and come up with their own ver
sions of “the truth”





