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Creating Questions for Close Analytic Reading Exemplars: A Brief Guide

1. Think about what you think is the most important learning to be drawn from the text. Note this
as raw material for the culminating assignment and the focus point for other activities to build
toward.

2. Determine the key ideas of the text. Create a series of questions structured to bring the reader
to an understanding of these.

3. Locate the most powerful academic words in the text and integrate questions and discussions
that explore their role into the set of questions above.

4. Take stock of what standards are being addressed in the series of questions above. Then decide
if any other standards are suited to being a focus for this text. If so, form questions that excrcise
those standards.

@ Consider if there are any other academic words that students would profit from focusing on.
uild discussion planning or additional questions to focus attention on them.

6. Find the sections of the text that will present the greatest difficulty and craft questions that
support students in mastering these sections. These could be sections with difficult syntax,
particularly dense information, and tricky transitions or places that offer a variety of possible
inferences.

7. Develop a culminating activity around the idea or learning identified in #1. A good task should
reflect mastery of one or more of the standards, involve writing, and be structured to be done by
students independently.
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What Is Cornell Note-Taking?
Cornell Note-Taking is a systematic process for taking notes
during reading or viewing. analyzing the notes 1o form ques-
tions the notes would answer, and using the notes and ques-
tions to summarize the important ideas presenced.

Why Would | Use This instructional Strategy?

This strategy is very effective for helping students understand
and remember more of what they read or view. It supports
readers 1n making connections, developing questions,
focusing and monitoring their reading, and analvzing what
they have learned.

How Does It Work?

1. Provide students with a graphic organizer like the Cornell
Note-Taking System (scc Appendix) or ask them to fold a
piece of paper to create space for notes on one side of the
page, questions on the other side, and a space for a
summary of kev ideas at the hotrom.

. Read a content-based text and model for students the
notes vou would rake while reading that text, Record
these notes on the right-hand side of the page.

. Go back through your notes and develop questions that

1o

[

your notes would answer.

4. Use your notes and questions to summarize the main
ideas in two or three sentences at the borrom of the page.

. Give students a reading assignment and ask them to take
notes. develop questions, and summarize, using the
Cornell svstem.

6. After the assignment is complete, ask students 10 compare
their notes. questions, and summaries with a partner or
small group.

. Use their Cornell notes to focus class discussion and
illuminate the topics covered in their reading.

w

Research/Origins
Pauk. W. 1974, How to Study in College. Boston: Houghton Mifflin,

References/Further Reading

Irvin, J. L. 1990, Reading and the Middie School Student: Strategies ta
Enhance Literacy. Bostor: Allyu and Bacon.
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COMPREHENSION

QAR (Question-Answer Relationship
K;\/

What s QAR?
QAR is a way of describing and illustraring for students that
there are three types of questions and possible places for finding
answers to those questions. Pearson and Johnson (1978)
describe these three types of questions as textually explicit (lit-
erally stated in the text); textually impheit {suggested or implicd
by the text); and scriptally implicit (in the readers background
knowledge or “script” inside the reader’s head). Raphael and
Pearson (19821 have categorized the relationship berween these
three types of questions and their answers as Right There, Think
and Scarch, and On Your Own.

When and Why Would | Use QAR?

One of the most compelling reasons for using QAR in your
classroom is that this strategy helps students develop aware-
ness of the multiple sources of information in their reading.
When students devclop the strategic reading habit of
searching the text and applying their background knowledge
and experiences to infer answers that are implied, learners
comprehend and retain more of their reading. The QAR
instructional strategy reaches students how to anticipate ques-
tions, how to find answers o questions, and how to use ques-

tions ro review their reading.

In the Classroom

After reading a selection in vour textbook, assign students to
smalf groups to review the important concepts and information
from their reading. As they review the reading, ask each group
to generate two questions for cach of the QAR catcgories: Right
There Answers, Think and Search Answers, and On Your Own
Answers {see QAR Questioning form in the Appendix}.

When each group has generated the six questions. they
exchange those questions with another group and work col-
laboratively to answer the questions. At this point, students
may debate whether the accuracy of the categories in which
the questions were placed, but in the process they will have
reviewed the rext and thoughe critically about how a text is
comprehended ar several levels.

Research/Qrigins

Pearson, . D.. and I3, Johnson. 1978. Teaching Reading Comprebension.
New York: Holt. Rinehart and Winston,

Raphacl. T. 1984. “Teaching Learners Abour Sources of Information for
Answering Comprehension Questions.™ Journal of Reading 27: 303-311

Raphacl. T., and P. D). Pearson. 1982. The Effect of Metacognitive
Awareness Travmmg on Children's Question Answering Bebavion
“lechnical report No. 238, Urbana. IL: Centet for the Study of Reading.

Rofaranroc/Cirtne: Rasdins
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APPENDIX

Cornell Note-Taking System

Questions Answered by Notes Notes

Summary of Notes (1-2 sentences)

Pl jor Teackon Content Lireracy by Janes Allen., Cupyaght & 2004, Stentiouse Publishess. Al rights reserved,
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Skimming and

What Is Skimming and Scanning?

Skimming and Scanning requires a reader to look quickly and
find the most important features and information in a text,

Why Would | Teach This Strategy?

As students are assigned greater amounts of reading, given
more opportunities for research, and asked to read content
texts with a significant amount of information, knowing how
to skim and scan becomes a cnucal reading/study  skill.
Acquisition of this skill will enable students to allocate study
time to the portions of the text that meet their reading purposes.

How Does It Work?

1. Give students a reading assignment that is expository,

such as a chapter of the textbook.

2. Prior to reading the entire text, ask students to work in
pairs to skim and scan the assigned reading by looking at
the title, the headings and subheadings, the visnals
(charts, graphs. photographs, art), the boldfaced words,
and the first and last paragraphs. Allow several minutes
for students to complete this task, then ask them to
discuss and decide on whar they think this reading will be
about.

. Using a Skimming and Scanning form (sce Appendixh,
engage the whole class in compiling their questions and
comments 10 the First Impressions column.

4. Ask students to examine these first impressions and write
down several facts they discovered in this limited reading.
Compile the facrs in the Fast Facts colummn,

. Ask students to look at the class chart of first impressions
and fast facts, and determine what they believe will be
the important points or questions (Final Thoughrs} that
will be answered from reading this chapter.

K-W-L, K-W-L PLUS, B-K-W-L-Q

LIST-GROUP-LABEL

TEXT STRUCTURES AND SUPPORTS

WORD STUDY: DEVELOPING CONTENT VOCABULARY
WORD STUDY

ANTICIPATING CONTENT

RECIPROCAL TEACHING

REAP

COMPARE/CONTRAST

TAG

CORNELL NOTE-TAKING

<

o]

6.

Scanning ‘K/J

At this point, you could assess students’ ability to use text
features and critical thinking as part of the Skimming and
Scanning process by assigning a topic and asking them
which parts of the text they would read to find out more
information about it. Discussion of the strategies used to
quickly determine where and what to read will help
solidify students” skills in Skimming and Scanning.

Research/Origins
Ausuble, . 1968. Educational Psyehology: A Cognitive View. New York

Holt, Rinehart and Winston.

Winograd. P, 1984, “Strategse Mifficulties in Summanzing Texts,™ Reading

Rescarch Quarterly 195 404425,

References/Further Reading

Stephens, E

- Covand 1. £ Brown, 2000. A Fhamdbonk of Content Literacy
Strategaes: 7S Practical Reading and Writing ldeas. Norwood, MA:
Christopher- CGordon.

SKIMMING AND SCANNING

BOOK PASS

DEVELOPING QUESTIONS FOR READING
BOOK IN A DAY

ADMIT SLIP

ANTICIPATION GUIDE

D

LA

gLy

LEARNING*LOGS.:

QUESTIONS GAME
REQUEST

ACADEMIC NOTEBOOKS
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Skimming and Scanning

First Impressions Fast Facts Final Thoughts
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B-1 increase Comprehension Skills

6-Point Story Board

This is an option for students who do nat like to
write — their work is completed in one sheet, and it
typically does not overwheim them. Try this for
many different types of assignments. Add any
question in the boxes. See sample shared at the
conference.

Text Structure and Supports

< Denise M. Gudwin, Ph.D. wy

According to Janet Allen (2004), teaching students
the consistent features of text, such as titles,
headings, bold type, italics, which are used by the
author to cue the student during reading, will
assiét students in using these supports to make
sense of text. It is teaching students what good
readers do.

Think aloud

Model this strategy by doing it yourself while trying
to solve a reading problem such as finding an
answer to a question. Go through the think-aloud
process. Fracti
with your students. (Roger Farr)

Teach your students to think aloud, share with a
partner, expand on the think aioud, and then
reflect. See checklist at conference.

4o e i lae T ie) i
it on your own before you do it

Think-Pair-Share

Provide students wait-time to think, time to pair up
with a partner, and time to share ideas with that
partner. This strategy helps build retention of
knowledge learned, comprehension, vocabulary,
receptive and expressive language, and is
motivating in engaging the learner in the learning
process.

Vibrant Vocabulary

Try organizing word walls in categories. Activities
such as Donavan's Word Jar, Another Word for
Said, and other “vocabulary” strategies should be

2

]
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ALERT Strategy !

Two-Minute Preview

Introduction: What is the author talking about? What is the focus of this material?

Headings and Subheadings: What are the topics of these sections?

Graphs, charts, maps, and tables: Do I understand how to interpret this information? Can [
restate it in my own words?

Margin Notes: What kind of information do they provide?

Summary: Does it provide a clear overview of the chapter?

Questions:  Arc the questions clcar?

Stephens, E. & Brown, . (2005) 4 Handhook of Content Literacy Strategies. Norwood. MA: Christopher-Gordon Publishers,
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ALERT Strategy |
The Two-Minute Preview

Description:

The Two-Minute Preview provides students with an overview of the selection and helps them
develop a strategic plan for reading it. Too often students Jjump into a reading assignment
without adequate preparation and then fail to comprehend or remember what they read.
Previewing can help students assume an active stance, particularly with difficult, complex, or
highly technical material. To be effective, teachers should model several different ways of
previewing and provide students with ongoing practice.

Procedures:

The tcacher provides the class with a brief outline or checklist for previewing. The outline or
checklist will vary depending upon the purpose for reading and the type of material.

In pairs, students are given two minutes to preview the material and jot their responses on the
preview form.

Then the teacher leads the class in developing a strategic plan for reading the material.
Variation:

When students become proficient in previewing, the teacher may have them develop their own
plans for reading the material to present to the class.

Stephens. E. & Brown, L. (2005) A Handbook of Content Literacy Strategies. Norwood, MA: Christopher-Gordon Publishers.
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Key ideas and Details

Reading 1: Read closely to determine what the text says explicitly and to make logical inferences from it;
cite specific textual evidence when writing or speaking to support conclusions drawn from the

text.
Literature

Cite textual evidence to support analysis of
what the text says explicitly as well as inferences
drawn from the text.

B Cite several pieces of textual evidence to sup-
port analysis of what the text says explicitly as well
as inferences drawn from the text.

a Cite the textual evidence that most strongly
supports an analysis of what the text says explici
as well as inferences drawn from the text.

History/Social Studies

Cite specific textual evidence to support analy-
sis of primary and secondary sources.

. Cite specific textual evidence to support analy-
sis of primary and secondary sources.

& Cite specific textual evidence to support analy-
sis of primary and secondary sources.

informational Text

Cite textual evidence to support analysis of
what the text says explicitly as well as inferences
drawn from the text.

&2 Cite several pieces of textual evidence to sup-
port analysis of what the text says explicitly as well
as inferences drawn from the text.

Cite the textual evidence that most strongly
supports an analysis of what the text says explicitly
as well as inferences drawn from the text.

Science/Technical Subjects

Cite specific textual evidence to support
analysis of science and technical texts.

@’ Cite specific textual evidence to support
analysis of science and technical texts.

Cite specific textual evidence to support
analysis of science and technical texts.

Souree: Copyright © 2010. National Governors Association Center for Best Practices and Council of Chief State School Officers. All rights reserved

6 The Compiete Common Core State Standards: Decoded

lmnnnnnnnnnnnnnﬂﬂnﬂﬁﬂﬂﬂ




image2.png
u||1lIllllJllllUUUUUUUUUUUDuI

Common Core Reading Standard 1

What the Student Does

ST Say whal Bappert or s said n the test, ailing & prece ot

evidence from the text that supports vour inference

* Whal kappens or is said in this fext?
* What picce of evidence supports vour inference 1 to the
exphat meaning of the text?

ot happens or is said in the test. eting severa)
pictes of evidence fom the text hatsupport vour micre e,

o What happens o 15 sard in s tests

* What preces of evidence support vour mference as to the
exphicit meaning of the tesi?

—

st Sav what happens or s said in the test citing the

strongest. most compelling evidence from the: test itsell that

supposts vonr nferences

« What happens or is said in thus text™
* What picecs of evidence provide the strongest support for v
nferenees?

Savwhat the privmany or sceondary souree v, citing

evidence trons the text that supports vour anzbsis

* bttosa priman or secondan sonrce?

* What does the text sav?

* Whal evidence can von cite to support vonr analysis of the: tes's
meaning

SISt Sav what the primary or sceondarne SOUFCe savs, citing
evidence tom the text that supports vour aralysis

* s this a primare or seeondary souree?

= What does the text sav®

* Whal evidence can vou cite to SUPPOTE vour ananais of the text's

meaning?

Suvwhat fhie primary or secondan sonce
vidence from the text that SUPPOTs vour analvsis

v, citing

= sthisa primare or secondar sorree?

* What does the text sav?
* What wvidence can vou cite 1, support vour anabat of the text's
meuniig”

EONE: TR

Gist Sav what happens or is said in the text citing a picee of
evidence from the fest it “ubports vaur inicrence

« What happens or s said i this text”
* What picce nf evidence supporis vour inference as to the
expieti meaning of the 1ext?

SIS Sav what happens or 1y said in the text CHing severi
preces of evidence from the text itself to support vour infercnces

o Whatiappers o0 1s said m this et
¢ What preces of evidence support vonr mference us ko the o
Pt meanng of e text”

Say what happens o is said in the test, ctting several
pieces of evidence fron the text itsell 1o support vour inferesiee:,

o What happens ar s saidd m i 1exi”

= What picees of evidence provide the strongest support for vorn
inleiences.

Sav what the scientific or wehaical text savs, citnig
evidence from te text that supports vonir amabvsis

o I8 Vs a pramary or secondin soure

o What does the text s

o What evidencee can vou cite to suppotl sour anilysis of the sty
meaning?

Savsliat the scientific or teelmical fest savs, citmg
evidence o tie text Ihat suppots vour analvsis

* bothia priman: o seeondary sonree

* Whatt does the test sin

* What evidence con you cite to support vonr analysis of the texts
meanite’

4 sty what e saentife or teehmical text savs g
evidence trom the fext that supporis vour analysis

¢ Isthica pimary or secondan source?

& What doex the test

* What evidence can vou cite to support vour analvsis of the lexts
nesming”

Part® Reading 7
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Zommor Core Reading Siancarc

Wha! the Teacher Doe:

To teach students how 1o “read closely,” d¢
the ioliowing:

« Provide students access to the text—via tablet or
photocopy —so thev can annotate it as directed

» Mode] closc reading for students by thinking aloud as
you go through the text with them or displaying vour
annotations on a tablet viu an LCD projector: show
them how to cxamine a text by scrutinizing its words,
sentence structurcs. or any other details needed to
understand its explicit meaning

« Display the test via tablet or computer as vou direct
students’ attention—by highlighting. circling, or
otherwise drawing their attention—to specific words.
sentences, or paragraphs that are essenfial to the
meaning of the text: as vou do this, ask them to
explain what a word means or how it is used in that
sentence. or how a specific sentence contributes to
the meaning of the larger text,

o Pose questions —about words, actions. or details —that
require smdents to Jook closely at the text tor answers

To get students 1o determine “what the text
says explicitiy,” do the foliowing:

o Ask students to “say what it savs”—not what it means.
since the emphasis here is on its literal meaning

o Offer stadents an example of what it means to read
explicitly and support vour inferences with evidence:
then tell them what a passage explicitly savs, und ask
them to find evidence inside the text lo support their
statement abont its meaning

o Give students several pieces of evidence and ask
them to determine what explicit idea in the text the
evidence supports

Jo develop students’ ability to “cite speci
textual evidence,” do the foliowing:

o Offcr them a st of samples of evidence of different
degrees of specificity and quality to evaluate. requiring

thern to choose the one that 15 best and provide a rationale
for their choice.

« Show students how vou would choase evidence from
the text to support vour inference; discuss with them
the questions vou would ask to arrive at that sclection.

Jo “make logical inferences,
the following:

ask students tc do

o Take what they learn (from the text about this subject)
to what thev already know iabout that subject): then
confirm that their reasoning is sound by finding
evidence that supports their inferences

o Think alond (with vour guidance} about the pro-
cess and how thev make such inferences, and then
have students find and use cvidence to support their
inferences.

T

@©

sttual evidence “that most strongly
" do the foliowing:

o Create with vour smdents--through collaboralive
gronps or class discussion—a list of different pieces of
evidence they might cile: together. develop and apply
criteria by which to evaluate the different pieces to
identifv those which wonld offer the strongest. most
effe
criteria to new cvidence they find themselves as they

ive support; then ask them to apply these same
read the resi of this article ot another.

Jo nelp your Engiish Language Learners, try this
one strategy:

« Repeat the process used 1o make such inferences.
verbally labeling each step as vou demonstrate it
then ask them to demonstrate their ability to do it on
their own or wilh your prompting. Post the steps {c.g..
“Inferences = What You Know + What You Learned”;
with an example on a poster or handout they can
veference on their own as needed

8 The Complete Common Core State Standards: Decoded
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Close Reading - Reading like a Detective

Teach students to “Read like Detectives.” Inferrogating what texts tell us about the way things
are and why

Discussion Question: What does a detective do that can be compared to a reader engaging with a
text?

Detective: searches for clues, evidence that when pieced together solve a problem or
mystery; looks at every detail. Ponders, analyses, synthesizes, reaches a conclusion or hypothesis.
Uses evidence to prove its validity.

Close reader: Mystery or problem to be solved=what is the author trying to communicate in
this text? Examines very word/detail and finds evidence to support his/her analysis of the text.
Ponders, analyses, synthesizes, reaches a conclusion about what the author is intending.

What does a reader have in common with a detective?

They investigate; they probe; they look over the materials several times; they don't take the
information for granted, but check everything; they look from a different perspective; they “tear it
apart” and put it back together; they question the motive(purpose); they look for “hard” proof; they
work the facts in different ‘scenarios’ to see what makes the most sense and can be verified.

Three Reasons for Close Reading (Reading for Meaning) »

¢ Text Complexity — builds skills to extr i om texts with varying levels of rigor.

» Evidence — Relevant evidence must| Main Idea ltwriting and speaking, and help
constructively evaluate others' use of evidence

« Core Reading Skills ~Active reading, such as identifying main idea, making inferences,

supporting ideas and concepts through evidence, using reading/thinking strategies,
addressing CCSS through reading text.

Readers should:

Make sure they understand the environment /setting/purpose/ intention

Look for clues of what, where, why, how, when, in what way, for what purpose
Look for evidence that confirms an understanding.

Determine structure and organization of the ideas — how does the big picture look and how can the
ideas be separated and re-organized to fit new thinking? ( Main Ideas and Details/ Chunking the material/
Creating Organization and structure) Main Idea

Main ldea Structure

Main idea

4 Main idea

Z Main idea

Main idea tmnlied Main Idea
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By engaging students effectively with rich texts that challenge them to do increasingly more
complex cognitive work, we help students become more skilled at getting more out of texts.

Close reading helps students iearn to analyze the world around them and look to texts for
information that they can question and interpret on their own.

Close reading allows for the exploration of central ideas and key supporting details, meanings
of individual words and sentences and the development of ideas over the course of the text.

Close reading enables the student to make connections among ideas and between texts,
consider a wider range of textual evidence, and show they are sensitive to inconsistencies,
ambiguities, and poor reasoning in texts. (PARCC)

Teacher Actions!

Don’t summarize what the text is about; allow students the luxury of discovering this for
themselves. (Make them think!)

Allow the text to reveal itself to them as readers/detectives.
Lavish time and attention on text that deserves it.

Remember: the teacher is not the expert; the text is.

Planning considerations

What standards do | intend to address?

Select the reading — determine what article, document, passage needs emphasis and intense

analysis. How does the reading help address the chosen standards?

Read the selection. Ask yourself “What themes, main ideas, and details do the students need
to discover?”

Develop reading for meaning (text dependent) questions. What thought-provoking statements

should 1 present to students before they begin to read and focus their attention? What different

statements may be used to build reading skills of CCSS?

5. Determine the “hook” to capture student interest and activate prior knowledge.

6. Discussion questions — What might engage students in discussions both during and after the

reading? (Speaking and Listening Standards)




