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Comics...

- The first Japanese comic books were called manga. They appeared in the 18th century. Manga means
“unusual pictures.”

Today, many manga have black and white drawings and just a few color pages. They inspire anime.
This is animation that becomes part of a television show or movic.

Directions: Find two comic books. One should be from the United States and one should be from
Japan. Study them and then compare and contrast these comics in the space beiow.

1. What is the plot of each of these comic books? Describe it in a few sentences.

2. Describe the art in each comic book. Is it in color or black and white? How are people and
animals shown? Are the drawings simple or complicated?

3. What do you see as the same about these two comic books?
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TOOLS FOR TEACHIN

EVALUATE, EXTEND, AND

TRANSFER

CONTENT LITERACY

CONTENT KNOWLEDGE

SPAWN (Special Powers, Problem Solving, Alternative Viewpoints, What If, Next)

What Is SPAWN?

SPAWN' (Martin, Marrin, and O'Brien 1984) is an acronym
for the following strategy for supporting reading comprehen-
sion:

s S—special powers

* P—problem solving

® A—alternative viewpoints
* W—what if
* N—next

Why Would I Use This Instructional Strategy?

SPAWN is a comprehension strategy thar encourages students
to examine complex issues and extend thinking related o
content reading. The thinking and writing prompted by
SPAWN can serve as a springboard for student reflection,
partner or small-group discussion, and whole-class problem
solving and asscssment,

How Does It Work?

When students have finished reading a text, res

arching a
topic, or working with a concept, they work individually or
collaboratively on one or more writing assignments in cach of
the five arcas listed above. Discussing these writing tasks with
peers moves students beyond literal-level responses to higher-
order thinking. When presenting SPAWN for the first time,
the teacher prepares the thinking/discussion/writing prompts
tor reading and research assignments. After initial encounters
with this strategy, students themselves can create SPAWN
prompts for other groups or classes.

In the Classroom

Christine Landaker is a social studies reacher ar Liberty
Middle School in Orlando, Florida. When her students had
completed rextbook and supplemental reading. including
Christopher Paul Curtis's historical novel, Bud. Not Buddy.
as part of a unit ticked “Work and the Depression,” Christine
chose to use SPAWN as a culminating activity with the class.
She created SPAWN prompts for individual writing and
small-group discussion as part of an assessment of students’
understandings of the time period and the events that
occurred during this period.

* 5—You have been granted special powers. You usc them
to stop the stock marker crash of October 29, 1929, How
is history different because you choose to use vour
powers in this way?

* P—President Hoover chose to call our the military against
the Bonus Army. How would vou have solved this
problem ditferently?

* A—You arc a journalist traveling around the Hoovervilles
in the United States. What kinds of things are you sceing?
What arc people saving who are living in the
Hoovervilles? What are people saving who live in homes
and communities surrounding the Hoovervilles?

* W—What if President Hoover had donc more to help
people during the Depression? How might history have
been different?

¢ N—The dust bowl has wiped out your family farm. Whar
do vou and vour family do next?

Research/Qrigins

Martin, C. b AL AL Martin, and D, G, O%Bnen. 1984, *Spawning ldcas
for Writing i the Content Areas.” Readog World 11 11215

References/Further Reading

Broze, W. G, and ML Simpson. 1995, Readers, Teachers, Learners:
Expunding Lateracy i Secondary Schools. 2d od. Englewood Cliffs, Nj:
Prencice-Hall.

Curtis, C. T 20020 Bud. Not Buddy. New York: Yearhng,
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History/Social Studies

i
1

Intearate visual information ic.g.. in charts
graphs. photographs. videos. ot maps: with other
ntormuation in print and digital texts

B Integrate visual information (e.g., in charts,
araphs. photographs, videos. or mapsi with other
information 1 print and digital texts

Inlegrare visual information ic.g.. o charts.,
| wraphs. photographs, videos, or mapsi with other
information in print and digital tests

eading Standards

Integration of Knowledge and Ideas

Reading 7: Integrate and evaluate content presented in diverse formats and media, including visually and
quantitatively, as well as in words.*

Science/Technical Subjects

Integrate guantitative or techmical informa-
tion expressed in words in o test with a version
of that information expressed visually fe.g.. in a
Howchart. diagrain. model, graph. or table)

1&’2 Integrate quantitative or techuical informa-
tion expressed in words in a text with a version
of that information expressed visually (e.g., ina
flowchart. diagram. model. graph, or table.

8 Integrate quaititative or technical informa-
tion expressed in words in a text with a version
of that information expressed visually e.g.. ina
Aowchart, diagram, model. graph. or table)
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Common Core Reading Standarc 7

What the Student Does

History/Social Studies

Gst: Carnbine visual informanon, such as charts, graphs.
images., ot maps, with print at digital texts. drawing conclusions
shout the topic they are discussing,

o What is the topic vou are investicating?
+ What do these different nedia and formats {charts, graphs.

photographs, videos, o maps) 5aY bout tis sabieet”

T a7 I3

B Gist: Clowibine visnal nformation. such a5 chiarts. grapls.
images. OF 1aps. ith print of digital texts. drawing conclusions
Shont the topic they are discussing

» What is the topic Youare investigating?
« What do these different media and formals ! charts. graphs
phatographs, videos. 0 1aps: <2 about this subject”

B Gist: Combue viswal infornuafion. such as charts
images, OF TAPs: with print ot digital texts, drawing conclusions
ahout the topic they are discussing,

« What is the topic vou are investigabing”
o What do thesc ditferent media and formats icliar
photographs. videos. o maps] say abont this subject?

Science/Technicai Subiects

Gist: Combine quanfitative o7 \echnical information 1nfe @
written and visual explanation ftable. image. graph diagram. or
fowehart; that conveys the ideas and information the different

fexLs.

« What is the subject of the written text= and what does that e

sav about
« Which visua! formatist would best fon with the writfen version
fo express the ariginal mformation of ideas?

a Gist: Combine quantitative o \echmeat mformation e
written and visual explanation itable. tmage. graph, diagia. o
Fowcharti thal convevs {he ideay and information in the different

texts.

o What is the subect of the written text = and what does thiat texd

sav about 37
o+ Which visual formatist wonld hustioin with the written veraion

Yo xpress flic original intormation o idcas”

3 Gist: Combine quantitative o¢ rechnical information 10 &
writien and visual exphanation frabic. 1nage. graph, chagram. 01
flowchartt thal conveys the dcas and information o the different
texts

o What s the subicet of the wriltent fexl— and what does that 1ext

say abort it?
o Which visual formatist would best join with fhe written version

o express the original information or ideas”
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Common Core Reading Standard 7

What the Teacher Does

2z

To integrate and evaluate content in diverse
formats and media, do the following:

s Have students start with what the different sources—
regardless of format or media—are saving about the
subject and how it differs from what other sources are
saving about the same subject.

* Have students create or locate the criteria by which the
content in these different formats and media will he
evaluated and then apply those criteria to thesc sources.

» Cenerate questions students should use to guide their
reading of diffcrent texts across fornats and media,
including visual aud quantitative documents on their
own or embedded into a larger written document.

To have students analyze a subject in two
different artistic mediums, do the following:

* Demonstrate for students how you read such artistic
texts, thinking aloud about the questions vou ask,
what you ask them about. and how you use them to
understand and note what is emphasized in artworks,
including paintings and photographs, such as those
by Darothea Lange that achieve a level of arfistic and
thematic complexity

® Ask students to first list, then use, the questions they
generate or leam to ask when analyzing artworks.

» View with students the artistic works online throug,
tor example, Google Art Project, in pairs in the lab
where they view and discuss the works in depth and
take notes for use in subsequent papers

» Have students study examnples of established art
critics evaluating the same or similar works through
sources such as the Wall Street Journal column “A
Masterpiece.” in whicli u critie shows not only how to
read such artworks but also how to write about them.

To integrate and evaluate multiple sources of
information, do the following:

* Develop a focus question students then scek to
answer with evidence or examples from different

sources, including quantitative, visual, or multimedia
sources.

Model for the class how you integrate ideas from
these different sources and formats into one coherent
view about a subject; then use examples, detuils, or
quotations from those sources when writing or speaking
about them to support your claims about what they
mean or why they are important.

To have students analyze multiple interpretations
of a literary text, do the following:

¢ Set up some sort of notetaking format—several
columns, one for each version of the work you are
stundving—and have students identify key points of
emphasis across the interpretations worth comparing
ie.g.. how cach version of Hamlet interprets Claudius's
openirg address to the assembled guests}

¢ Have students gather different artists” renderings of a
character, story, or scene from a literary work, and then
compare them with the source fext {c.g., view different
paintings of Ophiclia and compare these with the lines
from Hamlet that describe her).

To have students integrate quantitative or
technical with qualitative analysis, do the
following:

 Think aloud as vou model this for students. describing
what you do, how you do it and why: use the
appropriale terms for the types of charts or data vou
refer to, and discuss the questions you use to evaluate
these different analytical forms to auswer a question or
solve a problem.

To help your English Language Learners,
try this:

e Prepare these students with information about cach
format {charts, graphs) or type of media needed to
understand what thev hear, see, or read since these
may be new forms or coneepts Lo somne.

The Complete Common Core State Standards: Decoded
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Comics

Comic strips first started to appear in newspapers in the early 1900s. One of the first comics was called
“The Yellow Kid.™ The Yellow Kid was a bald child in a yellow nightshirt. He liked to hang around in
the alley. People could read The Yeliow Kid comic strip in the Sunday paper.

Charles Schuliz started his daily Peanuls comic strip in the 1950s. Kids and adults loved to read about
Snoopy. Charlie Brown. Lucy. and the rest of the gang. You can still read the Pcanuts comic strip in
newspapers today.

In 1900, an artist named Frederick Opper began o draw his comic strip catled “Happy Hooligan.” His
main character was a kind but gullible man named “Happy.”
The comic book was invented in the. 1930s. Superman was one of the first heroes in comics. Batman

and Robin. Wonder Woman, the Green Hornet, Captain Amenica, and other superheroes appeared in the
pages of comic books as well.

Directions: Study the frame of a Happy Hooligan comic strip on page 120. Answer the
questions below.

I~ ) T : "

1. Who are the main characters in this i \
comic frame? ‘

! 2. What do Happy Hooligan’s clothes say ‘
about his character? ; ‘

| . , B

3. What do the police officer’s clothes say ‘
about his character?

B~

. How wouid you describe the expression onl
the dog's face? ‘ ‘

5. What details make the poiice officer | ‘
appear more powerful than Happy i ‘
Hooiigan? ‘

6. What do you think happened to cause
Happy Hooligan to get arrested?

©Teacher Created Resources, Inc. 119 #2779 Media Literacy
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com ics (cont.)

Directions: Siudy the Happy Hooligan comic frame. Then, draw what you think happened before his
arrest in the blank frames below.

You'tL GET
re0T LESS THAN
SEVENTY FIVE
YEARS FOR TwiS |
e ————
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